CHAPTER 2

THEORETICAL FRAMEWORK

In this chapter, the writer gives a glance peligepb the readers about some
theories related to this paper. This chapter pes/gbme basic understanding about
reading purposes, building vocabulary through mgditranslations and other

theories which related to this research.

2.1 The Nature of Reading

A common way to start the discussion about readsmdo provide the
definition of reading itself. Attempts to defineatBng have been numerous and a
great variety have been developed. The writer leasl 1several definitions about
reading according to Bullon, S. ioongman Dictionary of Contemporary English
(2009).“Reading is an activity or skill of understandingitten words.” InTeaching
Elementary Readingth edition, Tinker and McCullough (1975) also atled that
the definition of reading is as follows:

“Reading involves the identification and recogmitiaf printed or
written symbols which serve as stimuli for the teod meaning
built up through past experience, and further coptibn of new
meaning through the reader's manipulationof relevaoncepts
already in his possesion, the resulting meaningsoeganized into
thought process according to purposes that areatipgrin the
reader.” (p. 9)

According to Nuttall (1996), reading means to fmat the writer's message
which conveyed in the text. As the readers, weaegmnd use our imagination in
order to catch the writer's message from the text.

“Reading means getting out of the text as nearlpassible the
message the writer put into. (How we respond te theaning-
whether, for instance, we accept it, reject itransform it by using
our own imagination — is another matter). We neadcansider
further the parts played by the writer, the readet the text; and we
will start with the reader.” (p. 4)

Reading can be described as a process in solvprglkdem. As the readers,
we try to find out what the author means using @un thought, our own language,

and our own view to understand what the authomhagen.



“Reading is a problem solving process. As readess,try to
discover what the author means while, at the same, twe build
meaning for ourselves. We use our own languagepwarthoughts,
and our own view of the world to interpret what thethor has
written. These interpretations are limited by whae know.
Goodman and Burke (1980, p. 3).”

From these three definitions above, the writen @amclude that reading is a
process of understanding the meaning of a texs process involves an interaction
between the reader and the author of the textrahder can understand what the
author’s thought. The reader has to catch thewdaeh is conveyed by the writer.

Based on the study in reading, the writer also @dikle to find out some
reading skills. According to Sharpe, P.J (2005¢yr¢hare 9 reading problems which
can mentioned as reading skKills:

1. Previewing

2. Reading for main ideas

3. Using contexts for vocabulary
4. Scanning for details

5. Making inferences

6. ldentifying exceptions

7. Locating references

8. Referring to the passage

9. Reading faster

(p. 224-230)

According to Anderson (2003), there are 11 reagkilis, however the writer
only takes 9 reading skills which are similar te 8hreading skills based on Sharpe,
P.J.

1. Identifying main and supporting ideas
2. ldentifying main ideas within paragraphs
3. ldentifying manig from context

4. Scanning



8.

9.

Inferring

Identifying cause and effect

Predicting

Logical and choronological sequencing

Skimming for the main idea

(p. IV-V)

Studying reading skills is important for the studerio improve their

comprehension skill, to read some reading textsaatides in the good way, and to

understand the connection between the texts theyr@ading with their own

knowledge. Richards and Renandya (2002) discusinigeakills, as follows:

“The teacher explains and the class discusses gdamihg and
practicing strategies are important. The followihgee points are
examples of what | try to elicit from students: €ljategies help to
improve reading comprehension as well as efficianagading; (2)
by using strategies, students will be reading i way that expert
readers do; (3) strategies help readers to prabesext actively, to
monitor their comprehension, and to connect wheay #re reading
to their own knowledge and to other parts of thxsté (p. 289)

The writer combines the theory of reading skillenfr Sharpe, P.J and

Anderson since both of the theories dicusses time xplanation of reading skills.

2.1.1ldentifying the main and supporting ideas

According to Anderson (2003) the topic or main idéaeading text can

be found in the first or second sentence of a papdg The main idea is followed

by supporting ideas. Sentences with supportingsithedp the readers to know the

main idea.

“Every paragraph has a main idea, or topic, thi ts what the
paragrapgh will be about. Often, you will find theain idea talked
about in the first or second sentence of a paragi@ppporting ideas
usually follow the main idea; sentence containingperting ideas
explain or give us more information about the medea.” (p.119)

Sharpe, P.J (2005) explains that identifying maimd a

supporting ideas can be mentioned as previewingVviewing helps

you form a general idea of the topic in your miid. preview, read



the first sentence of each paragraph and the kdersce of the
passage.” (p. 224)

2.1.21dentifying main ideas within paragraphs

According to Anderson (2003), “Every paragraph hamain idea, or
topic, which gives us the most important informatio that paragraph. Often the
main idea is talked about in the first or secontesgce of the paragraph.” (p. 50)

Similarly, Sharpe, P.J (2005) explains about idgimty main ideas
within paragraphs as reading for main ideas. Weuralerstand the point of view
of the author, the purpose of the author to wii topic. “By reading for main
ideas, you identify the point of view of the authbat is, what the writer’s thesis
is.” (p. 224)

2.1.3 Identifying meaning from context

According to Anderson (2003), in guessing the negueif unknown word
in a text, student should practice some stratediBsfinding out the relation
between the new word with the topic of the tex); KBowing the part speech of
the new word; (3) looking for the synonyms and agitos of the new word to get
a definition of the new word.

“To guess the meaning of an important but unfamilard in a
pssage, try the following strategy: first, thinkoab how the new
word is related to the topic of the reading. Secamdice the word’'s
part of speech. Third, look at the words aroundrbe word for
synonyms, antonyms, or a definition of the new wofjal. 38)

Sharpe, P.J (2005) describes identifying meaniog fcontexts as using
context for vocabulary. She explains that a contertbination of vocabulary and
grammar that forms a word. Context can be a seatemca paragraph or a
passage. Context can be used to make a predicidmdw the meaning of a
word.

“A context is the combination of a vocabulary amdmgmar that
surrounds a word. Context can be a sentence oragnpaph or a
passage. Context helps you make a general predicioout
meaning. If you know the general meaning of a se@gyou also
know the general meaning of the words in the seetérfp.225)



2.1.4 Scanning

According to Grellet (1981) in scanning, we try fet specific
information. We usually need a reading text quickie do not pay attention to
every word. We only need to find the informatioattive want. “When scanning,
we only try to locate specific information and ofteve do not even follow the
linearity of the passage to do so. We simply leteyes wonder over the text until
we find what we are looking for, whether it be anea a date, or a less specific
place of information.” (p. 19)

Anderson (2003) also says that if we read somethingget certain
information, we have to read a tecxt quickly andpsbnly for looking the
information that we need. “ When we need to reaohetbing to find certain
information, we move our eyes very quickly acrdss text. When we ‘scan’ like
this, we do not read every word or stop when wease®rd we do not know; we
read quickly and stop only to find the informatiwa are looking for.” (p. 14)

Sharpe, P.J (2005) describes scanning means retidimassage quickly
and really paying attention to the specific senésninn order to get information

that we need.

2.1.5Inferring

Anderson (2003) explains information in an artioketext is not always
expressed straightly. Therefore the readers hageiéss about events or writer’s
thought. Inferring in using logical, syntactic, awedltural clues to know the
meaning of unknown words. “Information in a readipgssage is not always
stated directly. Sometimes a reader has to infemake guess, about events or a
writer's opinion or meaning from the informatioraths available in the reading.”
(p- 182)

In the same vein, Sharpe, P.J (2005) says thaerdnte is a logical
conclusion based on evidence. It can be about #ssage itself or about the

author’s viewpoint.” (p. 226)

2.1.6 ldentifying cause and effect

Anderson (2003) reports, that there are some wart$ phrases for
example; ‘because,’ due to,” as a result,” so,’,atiterefore’. Those words and



10

phrases are used to show a cause-effect connektmanwving words and phrases
that show cause can help to understand and orgtrezaformation in a reading
text.

“Wods and phrases such dmecause,’ due to (the fact that),’
as a result,’ so,” and,” therefore’ are used towste cause-
effect relationship; that is they signal that ohieg (the cause)
makes another thing (the effect) happen. Recogniniords
and phrases that signal cause and effect can loelpbgtter
understand and organize the information in a repdassage.”

(p.62)

In addition to what Anderson reports above, ShaRé,(2005) mentions
that identifying cause and effect can be mentioagddentifying exceptions. It
means that we have to choose from four possiblevenssthe one that is not
mentioned in the reading. In order to get the dra ts not mentioned in the
reading, we have to use our skill to find relateatds and phrases in the passage.
“After reading a passage on the TOEFL, you willdsked to select form four
possible answers the one that is not mentionedandading. Use your scanning

skills to locate related words and phrases anamisgver choices.” (p.227)

2.1.7 Predicting

Anderson (2003) stated in predicting, first of @k should know that the
topic of the reading text is about. After knowirg ttopic of the reading text, we
can use our own knowledge to predict the wordsheribformation. Predicting
can help us more understand what the reading texw¥W read. “When we know
what the topic of a reading is, we can use ourefmal’ knowledge (what we
already know about the topic) to predict the woaigthe kind of information, we
will read. Using this skill can help us to bettarderstand what we will read
about.” (p.2)

2.1.8 Logical and chronological sequencing

According to Anderson (2003) we have to be awarda# the text is
organized; it can help the readers to more undaistand to get specific
information. Words such as ‘first,” then,” next,hen,” after,” later,” and,” today,’
are often ued to show a sequence. Those words egnus to understand a

reading text and also to get specific informatitibates as well as words like
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‘first,” then,” next,” when,’ after,” later,” and,today,” are often used in a reading
to show a sequence of events. Being aware of hadinrg is organized can help
you to understand it better, and enable you to fpdcific information in a

passage more easily.” (p. 170)

2.1.9 Skimming for the main idea

Grellet (1981) describes “When skimming, we go tigto the reading
material quickly in order to get the gist of it, know how it is arranged, or to get
an idea of the tone or the intention of the writgp. 19)

Skimming is an activity which demands a generalwd the text and
contains an explicit reading. In skimming, we ubuakad the reading text
quickly in order to get the topic, to understandavhibis arrange, or to get an idea
of the tone of the writer.

Similarly, Anderson (2003) also describes that sking is one way to
find a general idea in a reading passage. We ltareatl the reading passage very
quickly in order to get the general idea of whatawe reading. “Skimming is one
way to look for the main ideas in a reading. Whenskim, we read over parts of
the text very quickly. We don’'t understand; we josed to get a general idea of
what the reading is about.” (p. 26)

Sharpe, P.J (2005) explains that skimming for th&inmdea can be
mentioned as reading faster. In reading faster,use preview, read for main
ideas, and use contexts for vocabulary. We havedd phrases instead of words
to catch the general idea of the passage. “Previead for main ideas, and use

contexts for vocabulary, to read faster, read mwasstead of words.” (p. 230)

2.2 Reading and Reader’s Purposes

Reading is one of the four skills that studentsusth learn in studying

English, beside listening, speaking and writingllskiReading aims to improve

students’ vocabulary, gain information, or eventunal study. According to Carrel,

Devine and Eskey (1988), the studies of reading prawide readers the cultural

background knowledge upon the comprehension, menamy recall of texts has

been investigated since the late of 1970’s. (p. 43)
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According to Goodman (1967) in Carrel, Devine &skey (1988) describe
reading as “...an active process in which the ne&olens ecpectations about the
material being read, then samples the text to oondir to revise the predictions.”
(p.45). In this view, there is an interaction betwehe reader’s store of information
and the ability to understand the text literallyddiionally, to make the reading
process more effectively, there must be a compberof additional information
from the text.

There are several purposes of readers in readiewgtiomed by Alderson
(2000, p. 50-51):

1. If all the reader wishes to do is to get the gdniglea of text contect, the
reader will pay less attention to the detail of ¢t and the reader may well
read in very different ways than if you are studytext in order to identify
key information.

2. Reading a short story for pleasure at bedtimekiylito be different in all
three aspects; process, products and recall — feaing history text for an
examination the next morning. Just like what Thommp (2002) says that
reading for pleasure can lead students to the wagbgrowth (p. 58).

3. If the students’ purpose of reading is just for poemension of taking reading

test, it might encourage purposeless reading.

2.3 The Aspects of Reading

According to Burns, Roe and Ross ifeaching Reading in Today’s
elementary schoolgl992, p.2), the aspects of reading are explaihatireading act
has two components, they asading processandreading productThe conceit that
the product of reading act is the act is the coesge of utilizing certain aspects of
process in an appropriate sequence. The produetading is the communication of
thoughts and emotions by the writer to the reditierreader’'s understanding of ideas
that have been put in print by writer. Communicatics dependent upon
comprehension, which is affected by all aspecteafling process. As well as being
a means of communicating generally, reading is anmmeof communicating
specifically with friends and acquaintances tha&t aearby, the reader must derive
meaning from printed page more than decoding sysnbtd sound.

Besides of reading product, the other componentseatling act are the

reading process. Reading process is a method, @ment toward an end that is



13

accomplished by going through all the necessanysstéhe aspects of the reading
process combine to produce the reading product. n\Wihey are combined
harmoniously, good communication between the wrded the reader will be

created.

2.4 Building Vocabulary through Reading

All language have words. Words are normally thestfithing which is
introduced when people learn in foreign languagg tearn the grammatical thing in
the language. Without knowing the words, peopld mot understand the language
they want to learn. Wilkins (p. 13) in Thornbur®002) states that people cannot
express many things with grammar but anything @aodnveyed with vocabulary.

Vocabulary can be learned in many ways. One ofwhgs is by reading
books. By reading books, students can get theialwary enriched. Like what
Thornburry (2002) says that extensive reading cawmige students the opportunities
to meet words in their context of use. (p.58). Adang to him, reading long texts for
pleasure gives students more words rather thanrealying course books that only
focus on specific words. Schmitt (2000) seems atyré®m. He says that reading can
gives benefits to students with limited vocabulgyy.150). Furthermore, Hultstijn
(1992) in Schmitt also says that vocabulary leagrdan be done in reading session.
(p. 151).

Those theories that the writers mentioned reallgve that vocabulary
building through reading is really good and effeetiBy reading books, learners can
find many words that they might have known it befand later will be kept in their
heads especially when they do the extensive redthpgy. Reading is such a good

way to learn vocabulary easily.

2.5 Definition of Translation

Translation, by dictionary definition is processcbinging something written
or spoken into another language (Oxford Advancedrher’s Dictionary, 2005, p.
1632). Translation basically a change of form. Ttven here means the form of
language, referring to the actual words, phradesises, sentences, paragraphs, etc.
which are spoken or written.

The purpose of translation is to reproduce thesags from the source

language to the target language, Nida and Tabed3{26tated that Translating
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consists in reproducing in the receptor language ¢losest natural equivalent of the
source - language messages, first in terms of mgaand secondly in terms of
style” (p.12).

2.5.1 Kinds of Translation
To translate is not just the matter of translatmgrd per word from the
source language to the target one. Larson (1998;20) mentioned the three kinds
of the translation:
1. Literal Translation
Literal translation also known as form-based. Fbased translation tends to
follow the form of the source language. This litaranslation sounds like
non-sense has little communication value. (p. 17).
Indonesian :Siapa nama kamu?
English ‘Who is your name?
This literal translation does not make sense inliEimg The appropriate

translation would bé/Vhat is your name?

2. Dynamic Translation
Larson (1998, p. 18-19) stated that a truly idiamatanslation does not
sound like a translation. In this type of tranglatia transaltor may express
some parts of his translation in very natural foand in other part falls back

into a literal form.

Example:

LITERAL IDIOMATIC
| don’t have my name on you. | don’t remember you.
I've already buried my eye. I’'m already ready to go.
My eyes is hard on you. | remember you.
I'll pull your eye-lid I'll ask a favor for you.
His ear is rotten He is spoiled.

(Larson, 1998, p. 23).
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3. Free Translation
By using free translation, the translator’'s goabidtl be to reproduce in the
receptor language a text which communications #reesmessage as the

source language. (Larson, p.19).

2.5.2 Translation Methods & the Process
Newmark (1988, p.45) stated that there are eighhods of translation that
he puts in the following V diagram:

SL Emphasis TL Emphasis
word per word translation adaptation
literal translation free translation
faithful translation idiomatranslation

semantic translation communicative translation

Figure 2.1 Methods of Translation

According to Newmark (1988, p.45), word-per-wordnslation is often
demonstrated as interlinear translation. The SLdvavder is preserved and the
words are translated singly by their most commorammeys. While in literal
translation, the SL grammatical constructions avaeverted to their nearest TL
equivalents buat again, the words are translateglysi

Additionally, Newmark (1988) explains about théet methods. In faithful
translation, it attempts to reproduce the precmstextual meaning of the original
within the constraints of the TL grammatical stures. On the other hand, semantic
translation is more flexible than the faithful tsdation. (p.46).

Another method that Newmark (1998) mentions tlatthe adaptation
translation. It is the ‘freest’ of translation. Ards usually used mainly for plays and
poetry where the SL culture is converted to the Clilture and the text written.
Furthermore, he also mentions the free transldabiahtranslates text by paraphrasing
much longer than the original. On the other hakéhnnatic translation where it
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produces the messages of the original but tendseddhe colloquialisms where these
do not exist in the original. (p. 46-47).

The process of translation is important to knowvai. According to Larson
(1998, p.4), when translating a text, the translatgoal is an idiomatic translation
which makes every effort to get TL translated asim@ as possible. Larson presents

the diagram If the translation process as follows:

Source Language Receptor Language

Figure 2.2 the Translation Process

2.6 Measuring Translating Ability

To measure the students’ translation ability, #echer needs to conduct some
examination in the subject. Also in order to get tiesult of this research paper,
translation test need to be conducted. The testbeilrun to find out the students’
ability in translation.

There are some characteristics of good translatdris written inThe Modern
LanguageJournal: The Measurement of Tranlation Abillly Stansfield, Scott and
Kenyon (1992, p.457). A translator should be sesmsiio nuances of words in both
languages. They also have to be sensitive to ®yle,and purpose. It is also said that
a good translator is someone who loves language,goad knowledge of both
source and target language.

Translation test comes in some different ways:
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- Multiple choice sections which is designed to sstcific points of grammar and
vocabulary.
- Production section:
1. Word or phrases in sentenc@dis item is scored either correct or incorrect,
whether there is an error regarding to grammargwbpice or syntax.
2. Sentence translatiorit is scored based on the accuracy of translatidrether
the original meaning has been appropriatelyy coagiey
3. Paragraph translation. It is evaluated for correctness of Grammar

(morphology), expression, spelling and punctuatsmg accuracy.

2.7 Translation Assessment

Translation assessment is very important becausgmfeasons: (1) to creat
dialectic connections between translation theony @ractice, (2) to set criteria and
standards in assessing translator's competenceciap when we try to assess
several versions of Target Text from the same Soliext (Machali, 2000, p. 154).

The assessment is divided into two categories: f@énand Specific
assessment. General assessment is based on sean@ntcmmunicative translation
method. The Specific assessment is an assessmagbticerns on specific types of
text, such as law text, a text that its idiomsiarigue and special or a very expensive
text like poetry.

Things that need to be remembered in translatieGe@sssent are not just
right-wrong, good-bad, or literal-free aspects. réhare also linguistics, semantics,
and pragmatics aspects. From linguistics equivalespect (grammatical structure),
a translator must be able to show accuracy in atiagethe meanings in Source Text.
(Machali, 2000, p. 153). From semantics equivaleaspect, a translator should
make no fatal referential meaning distortion; otvise, his/her translation result will
be condemned wrong, worse than a ‘bad translagsalt'. Pragmatic aspect is a
translation aspect that connect a translation taestual factors apart from the text,
such as narration style.

According to Machali (2000, p. 154), aside fromsb@ssessments, clients,
revisers, editors, readers, etc. may also asses$diget Text from the naturalness
aspect and the awkwardness aspect. In order tbhadpthey have to compare it with
the Source Text. The comparison is important bexawen though the Target Text

feels natural and not awkward at all, there mightdferential meaning distortion on
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it. As stated before, referential meaning aspederdenes the right or wrong
translation result.

Another important thing is idiom. Due to the difece in systems and rules
every language has, idioms wil also have its owasrand systems. Transposition

and modulation procedures are important to avorthtural and awkward idioms.

2.7.1How to Assess

There are two ways to assess translation resukcifip Assessment and
General Assessment. General Assessment relatiaelybe applied on any kind of
translation, but Specific Assessment can only bepliegp of specific type of
translation, such as law text or any other esthktéxts.

General Assessment uses classification, but theres@me assumptions that
need to be remembered; (1) there are no perfewlatzdon, which means that on the
Target Text, there is no information loss, mearshiit, transposition, or modulation
at all. Therefore, the best translation result amsidered as “near-perfect”, (2)
Communicative and Semantic Translation are genprajer and natural message
reproduction in the Target Language; (3) The tatnsh assessment here is general
and relative.

There is a table below with translation result gatees which converted into
range of values based on pyramid principle (théebé¢he category, the higher it is
located, and the fewer the range of the value).therato remember is that there is a
difference in the term “wrong” and “inaccurate”. ékerm “wrong” is obvious, but

the term “inaccurate” can remain “unnatural”, “vajuor “awkward”.

Table 2.1 Range of Translation Value

Value Category Indicators

86 —95| Near-perfect | Natural delivery; does not feel like a translatjon

translation result result; no misspell’mistype, no grammar error, |no

(A)

wrong term.

76 — 85 Very good No meaning distortion, no awkward literal

translation result translation; no wrong term, one or two

(B)

misspell/mistype.
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61 — 75 | Good translationn No meaning distortion; some awkward literal

result translation, grammar error, and wrong idiom but not
(©) more that 15% of the translation result; does |not
really feel like a translation result; one or two
unnatural term; one or two misspell/mistype.
46 — 60 Mediocre Feels like a translation result, some awkward diter
D) translation result translation, grammar error, and wrong idiom but |not

more than 25% of the translatio result; one or two

unnatural/awkward/vague term.

20 — 45 | Bad translation| Definitely feels like a translation result; too nyan
() result awkward literal translation, meaning distortion and

inaccurate idiomsand terms more than 25% of|the

translation result.

(Machali, 2000, p. 155)

2.8 Language Comprehension

Macizo and Bajo (2004) stated language comprehenisicdudes a set of
processes going from speech processing (segmeatindg classification of the
incoming input), lexical access (recognition of laged words and access to
information associated with them), and sententiabc@ssing (extraction and
combination of syntactic information to obtain antemce interpretation), to
discourse processing (integration and interpratatibsuccesive sentences to arrive
at a global mental representation) and all of thesmprehension procesess are
involved during both reading and translation. Sopoth translation and reading,
comprehension of the text is needed to reformuthte message to the target

language.

2.9 Correlative Analysis
Essentially, the main aim of correlative analyss to discover the

relationships among variables, make an interpetadif the correlation coefficients
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and make predictions, and control based on the adkected. Furthermore, Cohen
and Manion (1980) stated:

Correlational techniques are generally intendea@rswer three
questions about two variables or two acts of d2ja(g) is there a
relationship between the two variables (or actsdafa)? If the
answer to this question is ‘yes’, then two otheegtions follow; (b)
what is the direction of the relationship? And {ghat is the
magnitude?. (p.26)

The correlative analysis is based on the Pearsodupt-moment formula
(adapted from Bluman, G.A, 2001, p. 469):

= n(Xxy) - (Ex)(Xy)
V [ nZx - Ex?11 nZy? - (Zy»?]

Figure 2.3 the Pearson’s Correlation Formula

According to Cohen and Manion (1980, p. 126), thare three kinds of
correlative analysis techniques, they are the Baaproduct-moment coefficient of
correlation, multiple correlation and partial cdateon. However, there is a clear
difference among these three kinds of analysisnigdes. The Pearson’s product-
moment coefficient of correlation is used in analysetween only two variables.

Meanwhile, Cohen and Manion (1980, p.128) statedl ultiple correlation
and partial correlation are used in analysis betvibeee or more variables. Since the
writer's analysis deals with only two primary vdies, which are reading
comprehension score and translation result, of ssguchooses the most suitable
correlative analysis technique which deals withyamlo variables. That is why, in
this case, the writer uses the Pearson’s produatenb coefficient of correlation in
analyzing the data.

Cohen and Manion (1980, p. 126) also stated thatRbarson’s product-
moment coefficient of correlation is one of the tdesown measures of association.
It is a statistical value ranging from -1,0 to +130d expresses the relationship

between two variables in quantitative form. The fitoent is described by the



21

symbolr. When the two variables fluctuate in the samectima, i.e as one variable
increases, the other variable also increases, @nasvariable decreases, the other
variable also decreases, thus, we can say that s#iveo relationship exists.
Correlation reflecting this pattern are prefacehvatplus sign to indicate the positive
nature of the relationship. A negative correlatoomelationship, on the other hand, is
said to exist when an increase to one variablect®rapanied by decrease in the
other variable or when a decrease in one variabBccompanied by an increase in
the other variable.



